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➜➜ Rephrase, rather than repeat, questions and instructions 
if your student has not understood them.

➜➜ Write key words, new words, new topics, and so forth on 
the board.

➜➜ Repeat or rephrase things said by other students during 
classroom discussions.

➜➜ Introduce new vocabulary to the student in advance. The 
speech–language pathologist or parents may be able to 
help with this.

➜➜ Use a “buddy” to alert your student to listen and to be sure 
your student has understood all information correctly.

Suggestion #7: Have realistic expectations. This will help 
your student succeed in your classroom.

➜➜ Remember that your student cannot understand 
everything all of the time, no matter how hard he or she 
tries. Encourage him or her to ask for repetition.

➜➜ Be patient when your student asks for repetition.

➜➜ Give breaks from listening when necessary. Your student 
may fatigue easily because he or she is straining to listen 
and understand.

➜➜ Expect your student to follow classroom routine. Do not 
spoil or pamper your student.

➜➜ Expect your student to accept the same 
responsibilities for considerate behavior, homework, 
and dependability as you require of other students in 
your classroom.

➜➜ Ask your student to repeat if you can’t understand him 
or her. Your student’s speech may be distorted because 
he or she does not hear sounds clearly. Work with the 
speech–language pathologist to help your student 
improve his or her speech as much as possible.

	

SOURCE: Adapted from C. Johnson and J. Seaton, Educational Audiology Handbook, 2nd ed. (Clifton Park, NY: Delmar/Cengage Learning, 2012), pp. 195–196.
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  FIGURE 12.4  Educational Placement of School-Age Children 
With Hearing Impairments
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NOTE: Figure represents percentage of enrollment of students ages 6–21 with hearing impairments during the 2013–2014 
school year. Other environments represent placement in a separate school, residential facility, homebound/hospital envi-
ronment, correctional facilities, or parentally placed in private schools.

Information based on data from the fifty states, the District of Columbia, Puerto Rico, and outlying areas.

SOURCE: U.S. Department of Education. (2013). Historical state-level IDEA data files. Retrieved November 14, 2013 from http://
tadnet.public.tadnet.org/pages/712

deaf (Marschark et al., 2015). This shift has caused great concern among adults who 
are deaf because residential schools have long been the foundation of the Deaf culture 
(Scheetz, 2012).

Educational placement decisions may be influenced by such factors as the degree of 
loss, age of onset, mode of communication, presence of other disabilities, and available 
resources. (See the accompanying First Person feature.)




